
Subject: English III Honors 

Topic: Julius Caesar       

Title of Lesson: History Repeats Itself 

Objectives:

1. Students will draw similarities between primary source texts !e Final Diary Entry of John 

Wilkes Booth and Julius Caesar (CCSS.ELA-LITERACY.RI.11-12.8, E3-2.2) 

2. Students will collaborate in order to create their own ‘Wanted’ posters for Brutus and the rest 

of the conspirators in Julius Caesar’s murder, similar to the ‘Wanted’ Poster for John Wilkes 

Booth. (CCSS.ELA-LITERACY.SL.11-12.4, E3-2.4) 

3. Students will use their own experiences and understanding of historical texts write 

biographical accounts of their own lives. (CCSS.ELA-LITERACY.W.11-12.3.C, E3-5.2) 

4. Students will participate in class discussion and make inferences based on Julius Caesar and !e 

Final Diary Entry of John Wilkes Booth (CCSS.ELA-LITERACY.SL.11-12.1.B)

Purpose: 

 !e purpose of this lesson in particular is to show students that where there is power, 

there is betrayal, and that this does not change with the times. Julius Caesar is considered one of 

Shakespeare’s tragedies, but it is also a historical play. Students will be able to draw similarities 

between the death of Caesar and other assassinations in American history, namely Abraham 

Lincoln’s assassination, and use their knowledge to draw similarities between John Wilkes Booth 

and Brutus. Students will be able to think critically about historical references and come to 

realize that often times, history repeats itself. 

Materials:

 -!e Final Diary Entry of John Wilkes Booth (25) 

 -Wanted Poster for John Wilkes Booth (25) 

http://www.corestandards.org/ELA-Literacy/RI/11-12/8/
http://www.corestandards.org/ELA-Literacy/RI/11-12/8/
http://www.corestandards.org/ELA-Literacy/SL/11-12/4/
http://www.corestandards.org/ELA-Literacy/SL/11-12/4/
http://www.corestandards.org/ELA-Literacy/W/11-12/3/c/
http://www.corestandards.org/ELA-Literacy/W/11-12/3/c/
http://www.corestandards.org/ELA-Literacy/SL/11-12/1/b/
http://www.corestandards.org/ELA-Literacy/SL/11-12/1/b/


 -History Channel Video: John Wilkes Booth Wanted Poster 

 -Reader Response Journals (25) 

 -Pens & Pencils 

 -White board (1)

 -Poster Board (25) 

 -Markers 

Procedures:

Procedures for Introducing the Lesson:  

 Students will enter the classroom and get their reader response journal. !e prompt will 

be written on the board: 

5. Can you think of any moments in history that mirror what is happening in Julius Caesar? 

6. What are some famous assassinations that you have heard of? 

 Students will have 5 minutes to work on their prompts, during which time I will walk 

around the room and check in with them and hand out !e Final Diary Entry of John Wilkes 

Booth and a copy of his ‘Wanted’ poster. After a few minutes, we will join together in a class 

discussion.  One thing that I wish to point out to the students in particular is that Shakespeare 

actually coined the term assassination. We will segue into our next activity by taking about Julius 

Caesar as a biographical text. While it is considered a tragedy, it is based off of true events. !e 

text that we will be dealing with today in class will be a primary source document, something 

that students should all be familiar with from Social Studies classes. 

 (7 minutes)

Procedures for Developing the Lesson:  

 I will ask the class if they remember who John Wilkes Booth was and what he did to be 

remembered in history (this will help students to recall information learned in history classes.) 

We will speak for a few minutes about who he was and I will show the following clip: 



http://www.history.com/topics/american-civil-war/john-wilkes-booth/videos/john-wilkes-

booth-wanted-poster

!is video does a good job of outlining who exactly John Wilkes Booth was and is a great 

introduction into our reading for the day. 

 (5 minutes) 

 At this point we will turn to our text, !e Final Diary Entry of John Wilkes Booth and I will 

read the text aloud. After we read, I will ask for a few initial responses to the text. After some 

discussion, I will ask the class why they think we are reading this text today. !e reason of course, 

is the rather obviously allusion that Booth makes to Brutus. I will have the students pair up and 

outline the similarities and differences that they believe are inherent in both Brutus and Booth. 

!ey will have a 5 minutes to discuss this, during which time I will walk around the room and 

monitor their discussion, asking questions and telling them to dig a little deeper. I will also take 

this time to hand out poster board and markers. We will come together as a class and create a 

Venn Diagram of similarities and differences. Which crime was worse? Brutus killed his friend 

and Booth killed the president. I am excited to hear these responses because they play directly 

into the theme of betrayal that we have talked about in class. Is it worse to betray your friend? Or 

your country? Or both?  

 (15 minutes) 

 To segue, we will talk about the reward that is one Booth’s ‘Wanted’ poster. How much 

would you give as a reward to have Brutus returned to you? (!is is a little outside the realm of 

the play now, we will have to toy with the idea that Brutus #ed as soon as he killed Caesar.) 

 !en, we will start our $nal assignment. Students will be grouped by head count into 

groups of 5. Each group will create their own wanted poster for Brutus (and his co-conspirators) 

listing their crimes, acceptable punishment, and reward. It will also contain a description of the 

suspect, much like the Booth poster does. We will work on these posters until the end of class. 

http://www.history.com/topics/american-civil-war/john-wilkes-booth/videos/john-wilkes-booth-wanted-poster
http://www.history.com/topics/american-civil-war/john-wilkes-booth/videos/john-wilkes-booth-wanted-poster
http://www.history.com/topics/american-civil-war/john-wilkes-booth/videos/john-wilkes-booth-wanted-poster
http://www.history.com/topics/american-civil-war/john-wilkes-booth/videos/john-wilkes-booth-wanted-poster


 (15-20 minutes)

Procedures for Concluding  the Lesson:  

 I will conclude the lesson by asking the students to hand in their ‘Wanted’ posters to me 

as exit slips when they are $nished. If we need more time to complete them we will do so next 

class. !ey will be hung up in the classroom and we will look through them as a class when they 

are complete. I will then introduce our homework assignment, which comes from Bridging 

English. It is an assignment that asks the students to interview someone who remembers a 

famous assassination. !e results will have the students thinking twice about the assassination of 

Julius Caesar. Homework assignment is attached below. 

(5 minutes) 

Evaluating/Assessing the Learning: 

During the lesson: I will constantly we walking around the room, looking for students who are 

doing exceptional work, as well as working to keep other students on track. 

Students who participate in journal prompts and discussions will receive a full 

participation point for the day. 

After the lesson: Students who hand in their ‘Wanted’ posters to me as exit slips will be given 0.5 

participation points for the day. Students who complete the homework 

assignment will be given the other 0.5 upon completion. !is ensures that there 

will be day to day participation, not simply participation in class. 



Student Living in Poverty: 
• Student will be given ample notice of deadlines 
• Student will be offered extra help on assignments given 
• Student will be offered use of school technology to type assignment. If student prefers to

         work from home and shows the capability to do so, I will allow the student to hand
         write the paper, so long as their handwriting is legible. 
Student with a Physical Challenge:

• All 504 accommodations will be made.
• Aside from general accommodations listed, I will ensure that any group work done

         will take into account that the student does not have to move from their seat--unless
         they wish to do so and it is within their physical ability.
English Language Learner: 

• All 504 accommodations will be made.
• ELL student will be given copies of all handouts and rubric in their native language. 
• Student will also be given a copy of William Shakespeare’s Julius Caesar in their

         native language. Group discussion will help student to become more comfortable
         speaking English with their classmates. 

• If student does not know anyone that can fulfill the H.W. requirements, they will be given 
         and alternate requirement. 
High Achieving Student: 

• Please see general accommodations. 
At Risk Student: 

• Student will receive physical copies of all handouts. 
• Student will have a chance to interact with classmates during group and partner work
• Student will have the chance to reflect on their own opinions, making the material

         more interesting. 
• Whole class discussion will enable student to feel heard, especially creatively. 

Student on the Autism Spectrum: 
• All 504 accommodations will be made. 
• See general accommodations. 



Homework Assignment

Interview someone who remembers one or more of these assassinations:
 -John F. Kennedy 
 -Martin Luther King Jr. 
 -Harvey Milk 
 -Malcolm X. 
 -Mahatma Gandhi 
What do they remember? How did it affect them? Did it change their life in any way? Did it
change the way that they thought about the world? 
 
A summary of your interview will be due tomorrow in class and should be at least 1 page in
length. 

(Milner, 254)





After John Wilkes Booth was shot at Garrett's farm on April 26, 1865, Colonel Everton Conger 
removed a small red appointment book from Booth's body.  The book, which served as Booth's 
diary, contained a final diary entry, written after the April 14 assassination:

	

 Until today nothing was ever thought of sacrificing to our country's wrongs. For six 
months we had  worked to capture, but our cause being almost lost, something decisive and 
great must be done. But its failure was owing to others, who did not strike for their country 
with a heart. I struck boldly, and not as the papers say. I walked with a firm step through a 
thousand of his friends, was stopped, but pushed on.  A colonel was at his side. I shouted Sic 
semper before I fired. In jumping broke my leg. I passed all his pickets, rode sixty miles 
that night with the bone of my leg tearing the flesh at every jump. I can never repent it, 
though we hated to kill. Our country owed all her troubles to him, and God simply made 
me the instrument of his punishment. The country is not what it was. This forced Union is 
not what I have loved. I care not what becomes of me. I have no desire to outlive my 
country. The night before the deed I wrote a long article and left it for one of the editors of 
the National Intelligencer, in which I fully set forth our reasons for our proceedings. He or 
the gov'r-
	

 After being hunted like a dog through swamps, woods, and last night being chased 
by gunboats till I was forced to return wet, cold, and starving, with every man's hand 
against me, I am here in despair. And  why? For doing what Brutus was honored for. What 
made Tell a hero? And yet I, for striking down a greater tyrant than they ever knew, am 
looked upon as a common cutthroat. My action was purer than either of theirs. One hoped 
to be great himself. The other had not only his country's but his own, wrongs to avenge. I 
hoped for no gain. I knew no private wrong. I struck for my country and that alone. A 
country that groaned beneath this tyranny, and prayed for this end, and yet now behold the 
cold hands they extend to me. God cannot pardon me if I have done wrong. Yet I cannot see 
my wrong, except in serving a degenerate people. The little, the very little, I left behind to 
clear my name, the Government will not allow to be printed. So ends all. For my country I 
have given up all that makes life sweet and holy, brought misery upon my family, and am 
sure there is no pardon in the Heaven for me, since man condemns me so. I have only heard 
of what has been done (except what I did myself), and it fills me with horror. God, try and 
forgive me, and bless my mother. Tonight I will once more try the river with the intent to 
cross. Though I have a greater desire and almost a mind to return to Washington, and in a 
measure clear my name - which I feel I can do. I do not repent the blow I struck. I may 
before my God,  but not to man. I think I have done well. Though I am abandoned, with the 
curse of Cain upon me,  when, if the world knew my heart, that one blow would have made 
me great, though I did desire no greatness. Tonight I try to escape these bloodhounds once 
more. Who, who can read his fate? God's will  be done. I have too great a soul to die like a 
criminal. Oh, may He, may He spare me that, and let me die bravely. I bless the entire 
world. Have never hated or wronged anyone. This last was not a wrong, unless God deems 
it so, and it's with Him to damn or bless me. As for this brave boy with me, who often prays 
(yes, before and since) with a true and sincere heart - was it crime in him? If so, why can he 
pray the same?



	

 I do not wish to shed a drop of blood, but 'I must fight the course.' 'Tis all that's left 
to me. 
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